
By sharing their perspectives, recommendations, and lessons learned with 
���ȱ�������ȱ�����������ȱ���������ȱ��������¢ǰȱ�������ȱ��ȱ���ȱę���ȱ���ȱ
support both current and future mathematics educators and researchers 
��ȱ��Ĵ�����ȱ�����ȱ��������ǯȱ��ȱ���ȱ����� ���ȱ�������ǰȱ��Ě�������ȱ��ȱ���ȱ�����ȱ��ȱ
Mathematics Education, four people with long, storied careers in mathemat-
ics education—Robert Q Berry, III, M. Kathleen Heid, Robert Reys, and 
�����ȱ�����ȯ�������ȱ��Ě�������ȱ��ȱ���ȱę���ȱ��ȱ�����������ȱ���������ǯȱ
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��ȱ���ȱę���ȱ����ȱ���¢ȱ����ȱ���������¢ȱ���������ȱ����¢ǯȱ

������ȱ�ǯȱ����¢ǰȱ���ȱ��Ě����ȱ��ȱ���ȱ��Ě�������ȱ������ȱ��ȱ���ȱ����������ȱ
his mathematics career—teachers and professors who not only helped 
���ȱ������ȱ�ȱ��Ĵ��ȱ�����������ȱ��������ȱ���ȱ����ȱ��������ȱ���ȱ��ȱ�����-
tigate the ways in which we can humanize mathematics, particularly for 
underrepresented students in STEM. Looking backwards and forwards, 
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�������ȱ
���ȱ��Ě����ȱ��ȱ ���ȱ�������ȱ���ȱ���ȱ����ȱ ��ȱ ���ȱę���ȱ��ȱ
mathematics education, focusing on growth in the people, groups, and 
institutions. Robert Reys provides perspective on and encouragement 
in pursuing the many activities, projects, and opportunities that those 
��ȱ��ȱ��ȱ���ȱę���ȱ��ȱ�����������ȱ���������ȱ ���ȱ���������ȱ����������ȱ
���ȱ�������ǯȱ������¢ǰȱ��Ě������ȱ��ȱ���ȱ�����������ȱ��������ȱ���������ǰȱ�����ȱ
�����ȱ�������ȱ��ȱ����ȱ��������ȱ������ȱ����ę�ȱ����ȱ���ȱ��������ȱ���ȱ���ȱ
researched. 

Among the common themes from these authors is the need to think 
deeply about the motivations for mathematics education research, aim-
���ȱ��ȱ������ȱ����ȱ����ȱ��������ȱ����ę��ȱ���ȱ��������¢ȱ��ȱ�ȱ ����ȯ���ȱ
researchers, the participants, the readers, and potential stakeholders. 
Moreover, we are reminded about the richness that globalism has brought 
��ȱ���ȱę���ǯȱ����������ȱ����ȱ�ȱ������¢ȱ��ȱ�����������ȱ���ȱ������������ȱ
���ȱ����ȱ��ȱ���ȱ��ȱ�������¢ȱ���ȱ�����ȱ��ȱ���ȱę���ȱ��ȱ�����������ȱ���������ǰȱ
whether with respect to classroom practices, mathematical standards, 
��ȱ�����Ȭ���������ȱ��������ǯȱ��ȱ����ȱ����ȱ��Ě������ȱ��ȱ�����ȱ������ȱ���ȱ
insights will provide our readers with a path forward as they strive to 
����ȱ����������ȱ�������������ȱ��ȱ�����ȱ� �ȱ��ȱ���ȱę���ȱ��ȱ�����������ȱ
education.
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